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How MSOE-001is set

Five of the seven papers had two sections of five questions, with at least two answers from each. June
2024 and December 2024 had nine questions and no sections. Every paper asked for five answers of
about 500 words. Three papers (June 2023, December 2023, December 2025) ended with a short-notes
question.

T & § U q9us § ura-ut Wi 3 31 T S 3R & AT 9 FHH-G- & IR o I ST 2024 AR GEeER 2024 7 99T W 6
T U | T UHTS H THT 500 Teal o U IR o | i GHHT (S 2023, feqwar 2023, fegwmr 2025) # sifan uy d@fged
feTaforat et ol

The pattern is stable: Section A tests theory and the links between education and inequality; Section B
tests distance learning, privatisation, multicultural education, the knowledge economy and education
policy. Several questions repeat almost word for word, for example on private-sector professional
education, Education for All, and SAARC reforms.

et fOR &: T A % firgrea o frem ofik STawmiar & Sae; 9T B que fuefr, Fsiieno, Sgaiepiae fRiem, A srefeaen
IR 1837 AT | g U T LTeaqT SIeY Y, S ATGH e § FHsht &9, "Heeh foig fRran” sk ares gar|

The trend at a glance / ¢ Qeh A9k #

Papers (of 7) /

Topic / it
PR P

Sessions / 9

Theoretical perspectives on education / Sgif=ie Uiied G //7 Every paper

Inequality, mobility and positive discrimination / TG, (I 7/7 Every paper
TifaeferdT, RIS Seumd

Open and distance learning /ﬂﬁﬁ@&g@lf&?w O 6/7 Jun 23, Dec 23, Dec 24, Jun 25, Dec
25, Jun 26

Privatisation and commodification / fAsfie=ur WWUT G /7 Jun 23, Dec 23, Jun 24, Jun 25, Dec

25, Jun 26
Education, social change and nation-building / frer 3R o 57 Dec 23, Jun 24, Dec 24, Jun 25, Dec
amTtoTe gfiads 25
Knowledge society, TRIPS and the digital divide / 3T qHT [ U Dec 23 (note), Dec 24, Jun 25, Dec
25 (note), Jun 26
Dewey, Illich and Krishnamurti / &8, 3fera, Fmfd o 47 Jun 23, Dec 24, Dec 25, Jun 26
Multicultural education / Sgaiee(de e o 47 Dec 23, Dec 24, Jun 25, Dec 25
Education policy: EFA, SAARC, colonial India / fram ifa o 47 Jun 23, Dec 23, Jun 24, Dec 25

Counts are papers, not questions. The appendix lists every question by session.

Study plan / &3+ AT All nine topics are worth learning, because the paper draws on a small and

repeating pool. Topics 1-6 alone offered at least five attemptable questions in every paper, with two
per section where sections applied.

Toft =t 2 U AR €, ik T8 TS Ueh BIC 3R SIgdT ST Tl 8RR A §aT &1 3Tehel eifueh 1-6 T &2 U0l § H-3-
& U & el A U A, 3R STar 9T & 98t 828 |wT & &l
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Part A— Asked in every paper

1 Theoretical perspectives on education / f2rerr ur Qg ufkveg

7 of 7 papers. Forms: sociological perspective; functionalist vs conflict; Durkheim and Parsons; education perpetuating
norms; Bourdieu and social strategy; Bernstein; Gramsci on intellectuals and on intellectual vs manual work; education
reproducing the division of labour or power relations; the interactionist approach; curriculum and the politics of domination.

Functionalist perspective. For Emile Durkheim, education is the methodical socialisation of the
young: it passes on the shared values and norms a society needs (moral education) and also the
special skills that a complex division of labour requires. Talcott Parsons, in "The School Class as a
Social System" (1959), saw the school as the bridge between the family's particularistic, ascribed world
and society's universalistic, achievement-based world; it performs socialisation (internalising values)
and allocation (sorting pupils into adult roles by merit). Davis and Moore's theory of stratification
adds that schooling selects talent for important positions. Critique: it assumes meritocracy, ignores
whose values are taught, and neglects conflict.

Conflict and reproduction perspectives. (1) Marxist: Samuel Bowles and Herbert Gintis (Schooling in
Capitalist America, 1976) proposed the correspondence principle: the hierarchy, discipline and reward
system of school mirror those of the capitalist workplace, so school reproduces the division of labour.
(2) Pierre Bourdieu: schools reward cultural capital (the tastes, language and dispositions of the
dominant class) and treat it as natural talent; children of the dominant class therefore succeed, and
the system legitimises inequality (Reproduction, with Passeron, 1970). Families pursue reproduction
strategies, including educational strategies, to convert economic capital into credentials and keep
their position; this is the sense of "social strategy". (3) Basil Bernstein: working-class children tend to
use a restricted code (context-bound speech), middle-class children an elaborated code (explicit,
universalistic speech), and the school works in the elaborated code, disadvantaging the former. (4)
Antonio Gramsci: all people are intellectuals, but only some have the social function of intellectuals.
Traditional intellectuals (clergy, academics) appear independent, while organic intellectuals arise
from a class and organise its interests. The split between intellectual and manual work is largely
ideological, since all work involves thought. Schools help build the hegemony of the ruling class, but
they can also train counter-hegemonic organic intellectuals. (5) Curriculum and domination: what
counts as knowledge reflects power; the "hidden curriculum" (Philip Jackson, 1968) teaches obedience
and hierarchy; in India, Krishna Kumar has shown how textbooks carry political agendas.

Interactionist approach. It studies classroom interaction: how teachers label pupils as "bright" or
"slow" and how labels become self-fulfilling prophecies (Rosenthal and Jacobson's Pygmalion in the
Classroom, 1968); how ability grouping and teacher expectations shape outcomes; and how pupils
form subcultures. It shows the micro-processes through which macro inequalities are produced.

Education and social control. Schools discipline time, body and behaviour; they teach conformity to
rules and authority, and they certify who is "fit" for which position. Functionalists see this as
integration; conflict theorists see it as control in the interest of dominant groups.

WeRraTdt afied: gEtH o folq e garsil 1 afed GHTSHERIT 8: TE THIST & 1el ed 3R 7es (Afde frem) daen
Sfeet ym-fATem & AT sraege fAQw wiere 3t &1 ure=q (1959) 7 e & uRar & fafdre, vex 4R ik 91 &
I Heh, ITAT-ATHTRA THR & i Iol AT, T8 TATSHIRIOT HX e (aar § Harel § Serg) Fdl ¢ AaraT:
ARGATC ! /=T, fhdeh Hed UeTU STd & 3Heh! JUetT, Hos <l Jue|
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T R YAEaTe aRiied: (1) 18 3R fifed (1976): sgeuan fgra: e i uerswn 3R sreme gefard!
T ST 8, AT a8 H-TAWTST AT GTEcTe hear 2 (2) et faamer yejeene o 6t qiepias Golt ol g
FA ¢ IR I W Ul A & aRar st geit ot yToTas # See dhl AsateH WAt Ao 1 (3)
FHENA: e T & To Ulaetad IS, Hed 7 o qod [ hie o1 YA &id €, iR [Samerd faegd #ie & &M =t 7
(4) wmweft: Teft AT gfghd €, W ek amfre e gigsfidt B 78t adt; wuRnTa 3R Stifiven gigeid; difge o
AMARE T BT G T 99T ¢; (e AT i ol a9 941d 6, T Uid-aaed o 9a7 a2 T &1 (5) UIeash IR
T "TuT UTegsRH" (Tthfeld SiaeHT, 1968); YRA H 80T FHR = UISIYEIh! & Tst-ITdeh ois fe@my|

SHATHATATE! JURTH: el hl HAT:TohdT T eHT: RigTeh T=l W "a" AT "FHHIAR'" T ST T &, STl -9t Wiasgaroft a1
AT € (A 3R SHehara, 1968) | T8 fez@ran 2 fob St sremmant Jen ufoharsti & &3 adt 81

TRre s AT fEsoT: fagme Tma, O 3R AR Sl STEd Fed & R FHam! qem Fr & Ui sAgeuar e |
TehTIIATC] 38 TehTehoT, TS fRAgaehR We[caerelt 9ol o fod & st ara €1

ANSWER FRAME / 3wR-&u@l
1. Education as a social institution; why sociology studies it / TTHTTE T & ¥4 H fram

2. The perspective asked, with its key thinker and concept / 8T 71 ufiiied
3. Contrast with the opposing perspective (functionalist vs conflict) / fadieft ufSie & garn

4. Indian illustration: coaching culture, English medium, caste in classrooms / YR 360

5. Critique and balanced conclusion / STAEAT 3R Ffid s

2 Inequality, mobility and positive discrimination / 3rguTaT, nfa2fierdr ik GRS
AL

7 of 7 papers. Forms: does education empower the marginalised; education and social mobility in India (three times);
equality of educational opportunity, myth or reality (twice); positive discrimination and higher education or access (three
times); capacity building of the poor; gender, socialisation and education.

Education and mobility. In modern societies education is the main channel of individual upward
mobility: it converts ability and effort into credentials and jobs. In India, education and reserved
posts have helped create a Dalit and Adivasi middle class, and first-generation learners have moved
into white-collar work. But mobility is unequal: access to quality schooling, English and coaching
depends on class, caste, gender and region; private schooling has created a two-tier system; and
credentials inflate, so a degree buys less than before.

Equality of educational opportunity: myth or reality? Formal equality (schools open to all, the Right
to Education Act, 2009) exists, but substantive equality does not. The Coleman Report (1966) in the US
showed that family background explained more of achievement than school resources. In India,
differences in school quality, the language of instruction, unpaid fees and costs, distance and safety
(especially for girls), discrimination in classrooms and the need to work all limit real opportunity. A
good answer concludes that equality of opportunity is an important goal and partly real, but remains
limited without equality of conditions.

Positive discrimination. The Constitution allows special provisions for socially and educationally
backward classes, Scheduled Castes and Scheduled Tribes (Article 15(4)), extended to admission in
educational institutions including private ones (Article 15(5), added in 2005). Reservation for OBCs in
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central institutions followed in 2006, and a 10% quota for economically weaker sections in 2019.
Effects: a large rise in enrolment of SC, ST and OBC students and in their share of higher education;
new elites and role models. Problems: benefits concentrate among the better-off within each group;
high dropout and low retention among first-generation students; stigma and discrimination on
campuses; weak schooling before college; and debates over merit. Access is therefore not the same as
retention and performance, which need bridge courses, scholarships, hostels, mentoring and anti-
discrimination cells.

Empowering the marginalised and gender. Education builds capacity: literacy, awareness of rights,
confidence, organisation and political participation. Paulo Freire's Pedagogy of the Oppressed (1968)
argued for education as critical consciousness rather than "banking" deposits of facts; B. R. Ambedkar
urged the marginalised to educate, agitate and organise. For girls, gender socialisation in family and
school (stereotyped roles in textbooks, subject choices, safety concerns, domestic work) limits
outcomes; yet female education has strong effects on health, age at marriage and autonomy.

TRveaT 3R arfcrRfierar: smef-es THTST # 18I et ARMeTdr S HET ATeAw €1 HRd H 18T 3R ReTT § gfeld iR
STt Hed a ST U ieiieidl STEHT ¢: UTaqUl faemerd, S i hlfdT deh ugd &, Sid, Sisg 3 & W (R
&; it foamerdt & -wad sgaen s+ ffw 1 9w e

AfY sraaR Y TuTaT: reres ar gene? siunie gamar (e o sifder srfafRam, 2009) &, W arfaes gamar 7@
Fierae Rare (1966) 7 femman ok 3uafer w uifkarie g &1 g faeme damuat & sifde &1 TRa § faemea &
T[T, fRI&T o ATeH, ST, 3 R TR, Hell H WEHTd R W hl HoTddl HAER ol HifHd hid &l

TFRHS WEHTa: T 15(4) AR 15(5) (2005); Hard &I § OBC ARSI (2006); ATih €9 § FHHAR a7 o foq
10% (2019) | ¥¥M@: SC, ST 3R OBC BT & ATHich- § F&I ghg; AT ATV a7 | THEAT: T THel & qud feed &
Higd; Tgell Wel & BT H FIUIATIC; URERT H WEHTE; FASR Thell ATYR| 3T Ugd, fAiawar (retention) 3R wai=
STT-3TCT §; BTG, BTG, ARTEel 3R Heuma-fadet yenrs arfev

dfral T TLUTFaeheuT 31T Se: AT &dT T €: TTeRdT, TSR] hl STRTSehdT, ST, TTe- | T3 e (1968):
"t fRrer 3 ST STTeRETES Ad-T; Sidsa: fAfard s, Jud &, dfed @l dsfral & fav uRar ok e &
e THTSTERTUT URUTH <l HfHd Fear &, i oft St fRrem o1 wareea, faare & Sy 3R W W e e 2|

ANSWER FRAME / 393-®U3&ETl

1. Define the concept asked (mobility, equality of opportunity, positive discrimination) / 3Tq&RUT
&1 TR

2. The promise: how education can equalise / aTaT
3. The reality: barriers, with Indian evidence / Zef: STemq
4. Policy responses and their limits / ifoita IR 3R TaTg

5. Conclude: access, retention and quality must go together / Fes
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Part B— Asked in most papers

3 Open and distance learning (ODL) / Ja=T Qd g3 faem

6 of 7 papers. Forms: quality concerns and how quality is assured in ODL (Jun 2023, Jun 2025, Dec 2025); technology in
ODL (Dec 2023); how ODL democratises opportunity, its advantages (Dec 2024, Jun 2026); distance education in teacher
training (Dec 2024, Jun 2025).

Meaning and growth. ODL removes barriers of place, time, age and prior qualification: learners study
through printed and digital self-learning material, counselling, assignments and examinations. The
UK Open University (1969) was a landmark; in India, IGNOU (1985) and state open universities, and
the National Institute of Open Schooling at school level, made ODL a mass system.

How it democratises opportunity. It reaches working adults, women at home, rural and remote
learners, people with disabilities, prisoners and those who missed formal education; it is cheaper per
learner; it offers flexible, modular, credit-based learning; and it supports lifelong learning and skill
upgrading. Technology: from print and radio to television (Gyan Darshan), the internet, learning
management systems, video lectures, MOOCs (India's SWAYAM platform) and mobile learning,
technology widens reach and interaction, though it can also exclude those on the wrong side of the
digital divide.

Quality concerns and quality assurance. Concerns: the perception of ODL as second-rate, weak
learner support, high dropout, outdated material, poor counselling attendance, unreliable assessment
and weak practical training. Quality assurance means systematic attention to inputs, processes and
outputs: well-designed self-learning material through course teams and review; trained counsellors
and active study centres; continuous assessment with feedback; learner support (helplines, portals,
feedback); accreditation and regulation (in India, by the UGC's Distance Education Bureau and NAAC);
and tracking of completion and learner outcomes.

Teacher training through distance education. India has needed to train very large numbers of
untrained teachers at the elementary level. Distance programmes let in-service teachers qualify
without leaving their schools, combining self-learning material, contact sessions and supervised
practice teaching. Limits: practical classroom skills are hard to build at a distance, so a well-
supervised practicum is essential.

31ef 3R faeerer: ODL ©IH, TFa, A 3R Gd Tl ohl STeTy gerd ¢ 9-3Tead Qraul, Wi, Tl s 3fie uietm| foes
&1 370 FHarIcT (1969); YIRA # IGNOU (1985), I5T Hax fayfaemed 3k NIOS|

HAT BT ATBAAHIT: BB T, T TR @ dTell (o, ATHI0T 3R e fremeff, feeaime ae uga; ufa et &n
ANTd; TTd; SATtia- fRIei | daeiteh: qiad AT 3R AT & Sefifas (1 aefF), e, difedl, MOOC (W39) 3R
HaTge; W f3iored faamsm ot

T[ora Y RIaTd SR STsarE: [iaTd: ODL &l SR &S ol HIFHT, AR TerdT, 3fie gostide, TR areft, sfasua-a
T ieh | U HATHTEA: UTGTeHH aa gIRT ATt FHT0T SR Feftetr, wfiferd aRmeiarar, Jad geaic AR ufagfe, fRiamef
TETEdT, 71T 3R 9999 (UGC-DEB, NAAC), 3R URUTE} &l FFiRTT |

e frem & feres ufderon: ara swiiferd fers femer 818 fomr Fraar ured &2 Gand €1 T FHef & e
FINA G F Hiod, AT THaferd AaT-IIST0T AT |
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ANSWER FRAME / 3d3-&u@Il
1. Define ODL and its philosophy of openness / TRTST 3R Felu= T agf

2. Growth in India with key institutions / ¥Rd & faer

3. The aspect asked: democratisation, technology, quality or teacher training / IsT1 a1 U&l
4. Problems and remedies / TH&TY 3R AT

5. Conclude with NEP 2020's push for blended and online learning / st

4 Privatisation and commodification of education / f2xen w1 fAsfieror 3R axgaror

6 of 7 papers. Forms: private sector in professional education (Jun 2023, Jun 2024, Jun 2026); are private players
inevitable in higher education (Dec 2025); commercialisation and inequality (Dec 2023); commodification and its social
implications (Jun 2024, Jun 2025, Dec 2025 note); can education be bought and sold (Jun 2026).

Background. Since the 1980s-90s, limited public funds, rising demand and liberalisation have
expanded private institutions, especially in engineering, medicine, management and teacher
education; private unaided institutions now enrol a large share of Indian higher education students.
Courts have shaped the field, for example in T. M. A. Pai Foundation (2002), which recognised the right
to establish institutions but barred profiteering.

Arguments for private participation. It adds capacity that the state cannot fund; responds quickly to
market demand; brings management flexibility and some innovation; and reduces the fiscal burden.
Arguments against: high fees exclude the poor, Dalits, Adivasis and many women; capitation fees and
"seat selling"; uneven quality and weak faculty in many colleges; profit motives override public
purpose; neglect of research and of disciplines without market demand; and regulatory capture.

Commodification. Education becomes a commodity when it is valued mainly for its exchange value
(jobs, salaries) and bought and sold in a market rather than treated as a right and public good. Signs:
coaching industries, branded schools, fee-driven admissions, rankings as marketing, and education
counted as a tradable service under the WTO's General Agreement on Trade in Services. Social
implications: education becomes a marker of class; inequality widens; students become customers
and teachers service providers; critical and humanistic learning loses ground; and debt burdens
grow. Does commercialisation solve inequality, inaccessibility and stagnation? It can expand seats,
but it usually widens inequality unless it is regulated and combined with scholarships and fee control.
A strong public system remains essential.

EfA: 1980-90 % 37k I HIfHT TRANT &, TGl AT 3R IFRIHT F TSt A1 1 faedr ga, fagiwen Sstfaafar,
faiferca, veee 3R Rigres-fien 71 &, A, T UrE WS (2002) F LI RIUd S & ATHHER HHT, T JATHRI
AHT|

&Y H: &THAT TG, STSTR hl ART UR Ao Uldlehal, TeeH § @eieias, SRR W fa<iia et & ot | fauer #: Sff i ¥ 1,
ferd, snfearet iR et aTey; hfUce™ Thid; STHHT T[UTal; @ &l 38T Hidul-dh 3539 U gTat; STy <l IU&T|

FEIHIT: ST9 A&7 T Hodd JEAT: 3Gk [AHAT 7 (Fehdl, Ia) T it STY AR 98 ATYHR TUT Widsii-eh I&] o SOl
TR B WEl-S=i ST | Hehd: hITHT IET, Fies faamer™, WTO & GATS H f1ef1 Ues IR ang Jar| |rtioles wTa: farem
T T Ylieh, Sl STTHAT, BT ATeeh 31 [QeTeh JaT-UeTdT, STca-TeTeh 8T ol g1, 0T &l 9187 | TR0 Gie 9T
TohdT &, TR IR 3R BTEgRI & foHT AT IeTaT 8|
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ANSWER FRAME / 393-®93d@T

1. Context: demand, fiscal limits, liberalisation / @g+

2. Arguments for and against, in two lists / T&f 3R fauer

3. Commodification: meaning, signs, social implications / a0
4. Regulation and the role of the state / FIH 3R T7 & i

5. Conclude: education as a public good with regulated private participation / fAss

5 Education, social change and nation-building / frem, armnfSies alRad= a1 wg-
fRAfor

5 of 7 papers. Forms: how education contributes to social change (Dec 2023, Jun 2024); role of education in society (Dec
2024); education and social control (Jun 2025); education and nation-building in India (Dec 2025); cultural dimensions of
education in India (Jun 2024).

Two views of education and change. Education can be an agent of change: it spreads scientific
outlook, new values (equality, democracy), skills for new occupations, and awareness that fuels
movements; reformers from Jyotirao and Savitribai Phule to Ambedkar used it to attack caste and
gender hierarchy. It is also a dependent variable: it reflects the existing power structure and often
reproduces it. Most sociologists see a two-way relationship: education changes society within limits
set by the economy and polity.

Nation-building in India. After Independence, education was meant to build national integration,
democratic citizenship, a scientific temper and the skilled workforce for planned development.
Milestones: the Kothari Commission (1964-66) and the common-school idea; the National Policy on
Education (1968, 1986, revised 1992); the three-language formula; institutions such as the IITs and
universities; and the National Education Policy 2020. Tensions: language politics, regional disparities,
and debates over whose history and culture textbooks present.

Cultural dimensions of education in India. Education transmits culture and reshapes it: the colonial
English-medium system created a new elite and a cultural divide; the language of instruction shapes
access and identity; religious and community institutions (madrasas, missionary and Gurukul-style
schools) carry particular traditions; Gandhi's Nai Talim (1937) linked learning to productive craft; and
textbooks are sites of struggle over national culture.

TR18AT SR R o &Y gIERIvT: fref uiac &1 |ree &: 37T gre, THIAT R Alehdd o Jod, A7 DI R Gt
T o1l & dTell STHTSehRAT; SHIARTE 3R ATAETS Tl I HaSHT doh U - ST IUART S 3R S UaThA & [5G
foram| g snfora =) oft €: I8 HiSTaT AfFa-Ra=T @l qeridt 3R el &1 SATeHiRT FHSTATESH QIR Y A &

WA # wg-fmfor: A gehar, diskdifes ArTiear, dRe gfe iR Faifid faer & foy e srifad | ugra: Hiort
SATART (1964-66) 3R T femera ol faaT; TS fRiem =fifd (1968, 1986, 1992 & Heiiferd); Brvmsm §; IIT R
fasafaermerar; e frem =ifd 20201 qT@: TS 6t ST, &31T FEATAT, TSI TR §6d|

TRveTT & Wigplaeh A HufafRie el e = 7o SAfSSa arf SR Hikhiae AT ST, fRie o1 wread uga iR
U aF AT &; Haxd, TR 3R [Seha- et o foemery a9y TiorTd o ST1d €; el Sl 72 arets (1937) = fiem &t
Iaree fIeT 9 Se
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6 Knowledge society, TRIPS and the digital divide / AT 9#TST, TRIPS 3R f2fStea
IR e

5 of 7 papers. Forms: significance of education in the knowledge economy (Dec 2024, Jun 2026); relevance of education
in the knowledge society (Jun 2025); TRIPS (Dec 2023 note, Jun 2026 full question); notes on knowledge workers, digital
divide and the 1995 Social Development Summit (Dec 2025).

Knowledge society and economy. In a knowledge economy, growth depends more on knowledge,
information and innovation than on land, labour or physical capital. Peter Drucker coined the term
knowledge workers for those who work mainly with information and ideas (engineers, analysts,
teachers, researchers). Education becomes central: it produces human capital, research and
innovation; it must teach lifelong learning, digital and critical skills; and access to it decides who
benefits. Risks: new inequalities between knowledge-rich and knowledge-poor groups and countries,
and a narrowing of education to market-relevant skills.

Digital divide. Unequal access to digital devices, connectivity and skills by class, gender, caste, region
and language. School closures during COVID-19 (2020-21) showed how online learning excluded many
poor and rural children.

TRIPS and education. The WTO's Agreement on Trade-Related Aspects of Intellectual Property Rights
(1995) sets minimum standards for patents, copyright and other IP. For education, stronger copyright
raises the cost of textbooks, journals and software and can limit access in poor countries; patent rules
shape research and technology transfer. Developing countries have pushed for exceptions for
education and research, and for open-access alternatives. Together with GATS, which treats education
as a tradable service, TRIPS links education to global trade rules.

World Summit for Social Development (Copenhagen, 1995). It committed governments to eradicating
poverty, promoting full employment and social integration, and ensuring universal and equitable
access to quality education and primary health care.

T AN R AT A A § Tghg fF a1 9| F f¥e A, GaA1 AR TR 1 AR &1 e g 1 J=-
AT 2Teg T | I8 hald S STt 8: AIa Yoit, LMTe 3R TarER; st g 3R f2fored i Sl srasaendr| SiifaH:
AH-8Hg AR FH-1A0= & e 18 FFAET

TefStea favrer: o, Siex, S, &5 3R TST o SATYR WX IUHIUT, Seee R DI doh AT Ugd; Hifds-19 (2020-21)
# sffrerms e & 9ga I T 3R AT I AR @

TRIPS 3 f&m: WTO & Sifgen Huar Haitar (1995) Uee R HURISE o FAdH HI-eh aF Yl & el HIURTSS
TG, TrAehTaT 1T WIFCaa 3 Hei el &; faerraeiier aer frem oiie <ty & forg e ofit qa uga &1 | o &1

T (AT IR e (FIUIH, 1995): M6 I, JUT ASHTR, TSI Tehlhivl, IR [uraryuf et 3
W THe T deh QA Ugd ol Hidagdl
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Part C — Thinkers, multicultural education and policy

7 Dewey, lllich and Krishnamurti / =13, sfatar 3k groongfet

4 of 7 papers. Dewey (Jun 2023, Jun 2026); lllich (Jun 2023, Dec 2025); Krishnamurti (Dec 2024).

John Dewey (Democracy and Education, 1916): education is not preparation for life but life itself;
learning happens through experience and activity ("learning by doing"); the school should be an
embryonic community that practises democracy; the curriculum should start from the child's
interests and connect to social life; and the teacher guides inquiry rather than dictating facts.
Critique: it can neglect systematic knowledge and assumes resources that poor schools lack.

Ivan Illich (Deschooling Society, 1971): institutionalised schooling confuses process with substance:
people learn to equate being taught with learning, grades with education and diplomas with
competence. Schools create dependence on experts, rank people and serve consumer society. He
proposed learning webs: reference services for educational objects, skill exchanges, peer matching
and networks of educators, so that anyone could learn what they want from whom they want.
Critique: utopian; without schools, the privileged would still gain most; but his critique influenced
open and non-formal education.

J. Krishnamurti: the purpose of education is to free the mind from conditioning, fear and
competition, and to help the student understand themselves and life as a whole, not merely to prepare
for a career. He stressed attention, inquiry, sensitivity to nature, and a relationship of freedom
between teacher and pupil; schools such as Rishi Valley put these ideas into practice. Critique: hard to
scale in mass systems driven by examinations.

ST SIS (SHIohHT U8 TS[oht, 1916): TRI& Sfia el damd e, T Siia- &; gHd AR dra e & Hiar ("o dier);
faeera Te @Y dichdilsies THS; UTeashH oo ol i o {[& &; fiereh Anfasia|

Ta st (el Tramsd, 1971): LT Thett et ufshar 3R TR &t fire 3t &: uery ST ot TiRa, siel & frem
3R fewettar &t avaar a1 forn Sirar 21 faarers fasiostt w Frefvar aama € o SusiierT gorst & a1 od & | fasea: e
e (learning webs) | STTaIGAT: JEfaTel|

. FOTI: RIS T 38T H I ke (conditioning), T R Ulaewyt & Hard e R el i @ qu Stad &
T ¥9 T GHSH H T el &, hact AR ohl qdIT -Tel | Fl¥ deil ofd [qeTerd | STArd-T: URIeT-chigd Tddh oaaeT §
HiSA|

8 Multicultural education / agiwsfaes faram

4 of 7 papers. Meaning and importance (Dec 2023); meaning and goals (Dec 2024); relevance in contemporary India (Jun
2025); meaning, goals and strategies (Dec 2025).

Meaning. Education that recognises and values cultural diversity (language, religion, caste, ethnicity,
region, gender) and aims to give all students equal opportunity to learn. James Banks describes five
dimensions: content integration, knowledge construction (showing how knowledge reflects
perspectives), prejudice reduction, equity pedagogy, and an empowering school culture. Goals: equity
in achievement; respect for diversity; reducing prejudice and stereotypes; preparing citizens for a
plural democracy; strengthening the self-esteem of minority students. Strategies: inclusive
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curriculum and textbooks; mother-tongue and multilingual instruction; teacher training in diversity;
cooperative learning; anti-discrimination policies; community involvement. Relevance in India: a
society of many languages, religions, castes and tribes; rising identity conflicts; the needs of tribal
children taught in unfamiliar languages; and constitutional values of equality and secularism.
Critique: it can become superficial ("festivals and food") or harden group boundaries if not linked to
equality.

aref: Tft e it e, o, Sfd, FeiTdiEar, 8 iR Siel T Aithides fafaydr sl uga 3R "ed 2, ok aedt fenfiiat
I ol HHAM AR | ST g o U AT fawg-a&q] ehlanu, A-fafor, qafie § o, aaar fRigrorme, ged
foamera dwpia | @ed: Iuate § g, fafaudr &1 9w, Jatie & &, Sgaard! died o o] ARTes | Yorifaar: et
UTGRISHH, HIGHTST 31X STt fRreqor, fretes wiRieror, weantt sifemm, Sewma-fadiet Hifadf| wika & urefiiesar: e Hmd,
o, STl AR SSTTa; Team o Gos; FORa Wt § U aret SATfeard! = | SATetaT: Tdel o= bl & a1 GHg-HH
FOR H bl B

9 Education policy: Education for All, SAARC and colonial India / faver fifa

4 of 7 papers. Strategies towards Education for All (Jun 2023, Jun 2024, Dec 2025); educational reforms in SAARC
countries (Dec 2023, Jun 2024); expansion of education in colonial India (Jun 2023); notes on DPEP and SSA (Jun 2023)
and non-formal education (Dec 2023).

Education for All (EFA). A global commitment launched at Jomtien (1990) and renewed at Dakar (2000)
to provide basic education to all children, youth and adults. India's strategies: Operation Blackboard
(1987); the National Literacy Mission (1988); the District Primary Education Programme (DPEP, from
1994), a decentralised, district-level programme to universalise primary education with community
participation; Sarva Shiksha Abhiyan (SSA, from 2001) for universal elementary education; the mid-
day meal scheme (1995, now PM POSHAN); the 86th Amendment (2002) and the Right to Education
Act (2009), making education from 6 to 14 a fundamental right; Rashtriya Madhyamik Shiksha
Abhiyan (2009) for secondary education; Samagra Shiksha (2018), merging school schemes; and the
National Education Policy 2020. Outcomes: near-universal enrolment at primary level and gender
parity in enrolment, but weak learning levels, dropout at upper levels and teacher shortages.

Non-formal education. Flexible programmes for children and adults outside formal schools (working
children, girls, remote habitations), with flexible timing and local instructors; it later fed into
alternative schooling under SSA and into open schooling.

Educational reforms in SAARC countries. The South Asian countries share concerns: universal access
and retention, gender gaps, quality and learning outcomes, teacher quality, financing, language of
instruction, and links between education and employment. Reforms include free and compulsory
education laws, decentralisation, incentives for girls (stipends, as in Bangladesh), and expansion of
technical and vocational education. I do not have a verified source for detailed country-by-country
reforms; use the examples in your IGNOU unit.

Expansion of education in colonial India. Indigenous pathshalas and madrasas existed widely. British
policy moved through the Orientalist-Anglicist debate to Macaulay's Minute (1835), which favoured
English education for a small intermediary class; Wood's Despatch (1854) set up departments of
education and grants-in-aid; universities were founded at Calcutta, Bombay and Madras (1857); and

i
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the Hunter Commission (1882) reviewed primary education. Missionaries and Indian reformers (for
example, the Phules' schools for girls and lower castes from 1848) expanded access. Result: an English-
educated elite, very low mass literacy at Independence, and deep caste and gender gaps.

e farg frem (EFA): simfeae (1990) 3R 86R (2000) # af e Ufdagar! R it wHifadt: o saears (1987),
TETT TreRar A (1988), e wrafies frem wwfera (DPEP, 1994 ¥, fen-wadia fadhdira wrisrm), ad fram s
(2001 ), TeATE et (1995, 31 PM WIWUT), 86dT ALiied (2002) 3R fram = sifderr stfafRaw (2009), RMSA
(2009), = f1&T (2018), ST frew ifa 20201 TfkoTH: T TR TR T qrdeiiAeE AR, T HHGIR ST TR
3R JUd weateti § grasT3e|

ST fUe: vt faeTerd & STer a1 R 9! o ol el dhiishA (FTHS god, Teiohdf, GTe Ifeadr) |

1 Qi # 81 Guw: 9ren [an: asifie ugd, Siet idy, urawr, e, o, [Ruem o1 Aread, I90TR 8 deiy| RER
f4avur & fT IGNOU 3aTE & 3aTerur 3&|

frafafres wea | frem: 2f et 3R Ak TreAaTEl- e 969; Herlel Sl faavur-us (1835); I8 1 HiNun-ux
(1854); Tcrehl, 48 AR Fard fasafoamer™ (1857); geX 3N (1882); Toel <Uld o @gfohd! SR e Siifadl o foig faemera
(1848 &) | URUTH: SHTIeHl-fRIfEr AT T, TAIAT o HHA Tgd HH STH-H1&RT|
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Appendix — Every question, by session

Questions are summarised in a few words, not quoted. Sources: IGNOU question-paper archive (2023-2024) and

ignou.ac.in (2024-2026). Text copies of the 2022 papers were not available in the archive.

Session / @3

Questions (summarised)

Jun 2023 (two
sections)

Dec 2023 (two
sections)

Jun 2024 (9
questions)

Dec 2024 (9
questions)

Jun 2025 (two
sections)

Dec 2025 (two
sections)

Jun 2026 (two
sections)

A: education and the marginalised; education and mobility in India; curriculum and the politics of
domination; Illich; Dewey. B: quality in ODL; private sector in professional education; Education for
All strategies; education in colonial India; notes: DPEP, SSA

A: positive discrimination and higher education; equality of educational opportunity; education
and social change; Gramsci on intellectuals; Bernstein. B: technology in ODL; multicultural
education; SAARC reforms; commercialisation and inequality; notes: non-formal education, TRIPS

Cultural dimensions of education in India; Parsons vs Durkheim; Gramsci on intellectual and
manual work; education, change and reform; equality of opportunity, myth or reality;
commodification; private sector in professional education; SAARC reforms; Education for All

Functionalism and norms; Krishnamurti; role of education in society; education and mobility in
India; multicultural education; ODL and democratisation; distance education in teacher training;
Bourdieu and social strategy; education in the knowledge economy

I: sociological perspective; functionalist vs conflict; education and social control; positive
discrimination and access; education and mobility. II: quality assurance; commodification;
multicultural education in India; distance education and teacher training; education in the
knowledge society

A: Parsons; Illich's deschooling; education and the division of labour; capacity building of the poor;
education and nation-building. B: quality in ODL; multicultural education; private players in higher
education; Education for All; notes: knowledge workers, digital divide, commodification, 1995 Social
Development Summit

A: interactionist approach; Dewey; education and power relations; gender, socialisation and
education; access, retention and positive discrimination. B: advantages of ODL; private sector in
professional education; education as a commodity; education in the knowledge economy; TRIPS

Honesty notes. These notes were written from standard sociological sources, not copied from IGNOU

blocks; check names and dates against your IGNOU study material if a detail matters. Policy details

change; verify current scheme names and figures on official government websites. Exam trends

describe past papers and do not guarantee future questions.

FAMERI Alie: ¥ I AS THSRIST Fidi 9 o 10 &, IGNOU safeh & Fehdl el | A3 o A 31X 3o daaid Bd &;
AT dadTsel W Sid | 28 s TUsi &1 quie §, Jfasg &l el =8|
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